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Most art teachers believe that art
education isforeveryoneand schooling
just for talented, career-oriented
students is not consistentwith the goals
and objectives of art education. This
was probably the rationale of the
National Education Association's
Committee ofTen on Drawing in 1899
when it included objectives such as "to
prepare students for industry is purely
incidental" and "the development of
professionalartists is not the aim ofart
education" (Klar, Winslow, & Kirby,
1933,p. 27). The unwritten objective of
providing art instruction for each
student assumed that art instruction
should be of benefit to everyone. If art
was just taught Cor a limited number of
fine and applied artists, it would
certainly be considered a Crill and not
worthyof publicsupport.

Although not consistent with the
goals of the Committee ofTen and
those of many art teachers, art career
education has been a desired
instructional outcome of art education

Art teachers often ignore teaching about
careers in art for avariety of reasons. some
teachers find that they are too busy. some
think that career education is not appropriate
for the age of their students, while other
teachers believe that it isbeyond the scope of
art education.
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periodically. In the 1850s, William
Minifieof Philadelphia, and later Walter
Smith of Boston, saw art and specifically
drawingasan aid to industry. Atthe time
educators and industrial leaders
perceived that drawing instruction was
instrumental for the development of
competitive manufactured goods.

Later, after the economic crash of
1929 and the Great Depression of the
1930s, Haggerty (1935), then Dean of
Education at the University of
Minnesota, advocated an applied art
focus for art education. In Haggerty's
Owattona Project, the curriculum
included design instruction for interior
spaces, landscapes, and architecture.
Haggerty's project had positive public
support since it was perceived to have
practical benefits for everyone.

Although not stated as a goal of art
education, many elementary and
secondary art teachers continue to
prepare students as potential artists in
spite of the fact that some former art
students initially find it difficult to
support themselves from their efforts.
To broaden the scope of art education,
many art educators during the past 20
years emphasized education in the
disciplines of art including studio, art
history, aesthetics, and criticism. This
emphasis often excluded the application
of artistic principles for home, industry,
community, and student needs.
Although career education is a growing
concern of some legislators and
industrial leaders, art educator
Geahigan (1981) found only 40 U.S.
school art programs that emphasized
career education in 1980. Since that
time, itappears that education about and
for careers in art has not been a major
concern of authors whose work
appeared inAtt Education and Studies in
Art Education.

Today, art educators should rethink
their visual art career goals for several

Advanced students who
have learned a lot about
art often havelittle
knowledge of how to
use their knowledge in
anart career. To keep
students from becoming
discouraged or making
inappropriatecareer
decisions, art teachers
should helpstudents to
see how they can use
their art knowledge and
skills once they leave
school.

reasons. With growing opportunities to
study art, many art students are learning
to appreciate it and consequently seek
ways to use their art knowledge and
skills in future art vocations. Advanced
students who have learned a lotaboutart
often have little knowledge of how to use
their knowledge in an art career. To
keep students from becoming
discouraged or making inappropriate
career decisions, art teachers should
help students to see how they can use
their art knowledge and skills once they
leave school. Art educators should
consider such information a part of the
body ofknowledge in art.

Rationale to support art career
education at allgrade levels can be seen
in the number of people who claim to be
artists and the growing opportunities for
people with art skills. According to the

U.S. Bureau of the Census, there were
1.8 millionartists in the United States in
1990,a 127% increase from the previous
census of 1970 (The National
Endowment for the Arts, 1996).With the
rate of increase in art employment one
can assume that the number of
employed artists willcontinue to expand
in the future.

Further rationale to support art
career education can be seen in the fact
that the visual is replacing the linguistic
as our primary means ofcommunication
(Mirzoeff, 1999). Since the demand for
visual imagery has increased and more
visual imagery is available to view, one
can assume that there will be more
visual employment opportunities in the
future. According to Tufte (1983), the
need for individuals who can improve
the visual display of quantitative
information willcontinue to accelerate.

Many companies are looking for
individuals who can provide creative
visual solutions to their problems
(Boston, 1996). Once industrial leaders
establish the need for artistic solutions,
they often find it easier to employ artists
with creative problem-solvingskills than
train technicians to think like artists.

With increasing production,
consumption, interest, and employment
potential in the visual arts, art educators
should make every effort to develop
career education programs especially
for students at the middle and secondary
levels who are in the process of
developing their self-images and
deciding on future educational
objectives.With many art and art-related
vocations from which to choose,
teachers should provide art students
with enough knowledge so they can
make intelligent choices.
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The re aso ns lis ted here support a
renewed interest in artcareer educat ion.
thus il is th e purpose of (his paper 10
e x pa nd t he di al ogue about career
ed ucati on and make suggestions for
ca ree r-oriented ac tivities. units. a nd
co urses to bet ter prepare s tudents for
life in art beyon d the classroom.

Numerous books (Grant. 1991, 1994;
Haubenstock. 1988; Ito. 1993; Lazzari ,
1997;and Michels. 1983) are available to
he lp rea ders learn a bo u t art caree r
de vel op ment. In such books wel1­
meaning authors have explored topics
for begi nning and advanced artists who
wan t to improve their kno wle dge of
visual art careers. Because many of the
books noted here are not appropriate for
younger s tudents who have years of
schoo ling to complete. teachers need to
design their own lesso ns for students
who may nOI have considered all the art
career possibilit ies,

Procedure
When designing a series o f lesson s

for specific gra des. teachers should first
co nsider t h e goal s o f art caree r
education . f or a comprehensive career
ed ucation program. students should
know about the (l) variety of art careers .
(2) mu lt id ime nsi o nal natu re of art
careers, (:l) e d uc a t io n a nd s k ill s

required. (4) possibilities for g rowth.
and (5) the interrelauonsh ips of various
caree r options. Wilh this in forma tion
studen ts would not only know about art
and its creation . but avenues for future
involvement in th e many worlds of art,

• Learning About Different An
Careers. With regard 10 art vocatio ns.
art students often begin by consideri ng
the possibility of be ing an art ist. Only
afte r so me study do they lea rn about
other related art careers. Whil e there
are many types of artists who produce
ar t (e .g .. pa in ters . scu lp tors, an d
Hlustrarorsj . fhere are also a variety of
art voca tions that su ppo rt art (e.g.• art
tea chers , cri t ics. art hi s torian s . art s
administrators) and U~ art {or a variety
of pu rpos e s (e .g .. art t he rapist s ,
architects. and city planners). Teac hers
should infom t students that individuals
in the late r t wo groups probab ly
outnumber those in the first group,

• Multid imensional Natu r e of
Careers in Art. After learn ing about a
variety of art careers. art educators can
te ac h stude nts about th e many sk ills
required for each art vocation . Careers
such as mult ime di a sp eciali st s . arts
administrators. ent ertainment lawyers.
computer artists. landscape architects.
museum educators. conservato rs. and

book iIIustratorsrequire l·omprehensive
art kn owle dge in ad diti on to rel evant
com pe tencies in m u s ic . drama.
business. social studi es . prol-:"ramminR,
botany. art h istory . and lite r atu re .
respectively. Because many practicin g
artists art" also independent contractors
t he y ma y need add it ion al sk ills in
a dvert ts lnz, pub lic rel at io ns. and
acco u n t ing. Teac he rs should h e lp
studen ts understand the rnul tidirne n­
sionalnature of most vocations in art .

• Art Aptitude and E d ucation
Required. Having learned about the
mult idimension al nature of ma ny art
caree rs . teachers can hel p st uden ts

match pe rsona l sk ills. abilit ies. a nd
values,with specific art voc ations and
consider the options that are suitable for
various individuals . Not all jo bs are
appropriate for everyone. and 10 make
in te l tlgeu t cbo tces a nd J,!TO W in it

profe s s ion teacher s need to help
studen ts analyze their skills and abilities
a nd make stude n ts aware o ( fut u re
ed ucational opportunities su itable for a
variety ofart and art-related vocations.

• Growth Potential. In addition to
looking at aptitudes and skills required
(or specific vocations, teachers should
also motivate students \0 learn abo ut
how people grow in their careers. like

.. AR t E o uC~t1 0 " I 1,uf\CtI HlIJ I

Whilethere are many types ofartists who produceart
(e.g., painters, sculptors, and illustrators), there are also a
variety of art vocations that support art (e.g., art teachers,
critics, art historians, arts administrators) and use art for
avariety of purposes (e.g., art therapists, architects, and
city planners). Teachers should inform students that
individuals in the later two groups probably outnumber
those in the first group.



most people. indiv iduals in art are in a
stale of becoming (Rol{t,rs. 19( 1) and to
succeed in a n art career they m ust
continually lear nnew sk ills. Artists and
et hers in relat ed art ca reers evolve as
they look for inspiration, new ideas, and
concepts.

Beyond exploring possibilit ies for
person al z ro wtb in art voca ti o ns .
teachers should encourage stude nts to
look at how various voc ations might
e xpa nd in the futu re. Here s tude nts
should consider the visual impact of new
technological innovations and resulting
jobs that have been created. While some
would try to avoid contact with
technological, media, and entertainment
industries, most people cannot escape
exposure to them. Visual images and
communication through new tech­
nologies-or what some call our visual
culture (Mirzoeff 1999)-will become
more accessible and pervasive in the
future. Since innovations such as the
personal computer, Internet, television,
digital camera, and cellular phone will
become more integrated, affordable,
compact, and visually interactive in the
future, teachers should prepare
students for careers that incorporate
new technologies.

Most technological innovations are
designed to improve the quality and
quantity of visual and graphic
information for business and
g-overnment. With the increasing
development and reliance on visual
information, there will be a growing
need for more graphic artists, visual
software engineers, and multi media
specialists. Both applied and fine artists
with technical skills will inevitably
develop concepts, formats, and visual
representations that are unknown today.

With the creation and consumption
of more information, advertisement, and
entertainment, there will also be a
growing need for people who can design
educational programs to assist in the

ed ucat io n of stud e nt s wh o a re
acc u st o m e d to le a rnl n g a lm ost
everyth ing fro m the media. Currently,
cdu cml o na l pub li s hers a n d we b
deshmers art' busy prod ucin g visually
excitin g learni ng prog rams and virt ua l
bo o k s fo r s tu de nt s and sc ho o ls .
Educators and legislators are making it
possible for more students to learn with
the aid of portable comp uters and the
digital med ia process.

With reg ard to education. we sho uld
not overlook the need for teachers and
critics who can interpret the changing
visual culture. Because of the
pervasiveness of visual information. the
media revolution is transfonning society
without our knowledge (Du ncum ,
1999). Teachers should encourage
students to consider careers that
analyze and critique how visual symbols
and products are produced and how
they portray the concerns and interests
of investors, designers, and consumers.

• Purpose, Functions, and
Interrelationships. Obviously every
job has its purpose and function. Artists
want to document, excite, stimulate, and
be expressive, among other things.
Computer graphic designers are
interested in the presentation of
knowledge in an informative and
appealing manner. Teachers want to
present information so that others can
enjoy what they have come to know.
Having studied the variety of art careers,
some students might think that the
applied technological art vocations are
more plentiful, lucrative, and interesting
than other art vocations.

Although technological art vocations
can be exciting, teachers need to help
students understand the growing
interrelationship between fine and
applied artists. Wayne Thiebaud, for
example, was a commercial artist before
he started producing art that was
exhibited in galleries and museums.
Many contemporary artists (e.g., Roy

Lichtenstein, Roger Brown, Keith
Haring, and Peter Saul) created art by
borrowing ideas from popular imagery.
The author (Ulbricht, 1976) docu­
mented an artist who used his
photographic skills to produce "bread
and butter," corporate, and personal
work almost simultaneously. Graphic
designers often secure conceptual and
stylistic ideas from the work of fine
artists. Many fine artists use newly
developed commercial art techniques
and technologies. While some art
teachers may resist getting overly
concerned with certain careers in art,
open-minded teachers should be able to
see the interrelationship of different art
vocations.

Suggestions For Teachers
1. Many of the goals for art career

lessons outlined above can be realized
if teachers begin with a compre­
hensive definition of art and ask
students to investigate art vocations in
the community. With a broad
definition of art, teachers can ask
students to name community
members who have been instru­
mental in the creation of paintings,
posters, buildings, gardens, critical
reviews, and art-related activities. To
learn about the variety of art careers
that are available, teachers can invite
individuals with art vocations to give
class presentations. The author has
found that computer artists,
architects, graphic designers, gallery
owners, critics, and arts adminis­
trators are more than willing to share
their insights with students. Visiting
speakers can talk about their training,
how they started, what kept them
inspired, and how their careers
developed. The teacher should
videotape each presentation for reuse
in the future.
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2.With the teacher's guidance, more
advanced students could learn about
art vocations through personal
interviews with community members.
For this activity, teachers should
outline for students the kind of
information that is expected. Separate
pages on the interviewee's career
objectives, development, environ­
ment, tools, and philosophy, plus
definitions of unfamiliar words
encountered in the interview process,
could be required in each student's
finalreport. With more time, teachers
could help high school students find
individualsto shadow during an entire
day when school is not in session.
Learning about work on the job differs
from learning about simple job
descriptions.

3.To help students investigate
alternative art careers, teachers
should encourage students to play
detective and think about individuals
who created objects and images that
are seen in the immediate environ­
ment or through mass communi­
cation. Through personal research in
the library or viathe Internet, teachers
can help students learn about
individuals who created identified
images.

4.Today new technological innovations
are producing multiple forms ofvisual
imagery that one can readily find in
every home and community. To
motivate students and explore
employment opportunities in
industries that use new technologies,
the teacher could investigate and
schedule field trips for students to
television studios, publishing firms,
and advertising agencies that use or
produce visual imagery.

.. ART EDUCATION ( MARCH 2001

5.To help students discover and match
personal strengths with future art
vocations, teachers can use the results
of preference tests, personal essays,
interviews, and observations.
Through storytelling (Zurmuehlen,
1987) and reflective journals (Stout,
1993), teachers can help students
discover latent sources of inspiration
for future vocationalendeavors.

Conclusion
Although teaching about art careers

and preparing students for specific art
vocations has not been a readily stated
concern of art education during the past
100 years, awareness of student needs
and the many worlds of art may help art
educators rethink the goals and
objectives of art education to include
more of an emphasis on career
education. With good intentions, art
educators have resisted the production­
line corporate model in favor of
humanistic education. However, we
cannot ignore the expansion of art
knowledge, visual culture, and needs of
our students who are contemplating
their future endeavors. If teachers
design lessons with some of the
suggestions outlined here, students will
be better prepared for their continued
education and lives in art beyond the
classroom.
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